Teaching Anti-Racism to White Social Work Students: A Practical Approach
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Abstract: Social work education has traditionally been focused on Whiteness with
evidence-based anti-racism practices not commonly taught in social work courses.
Utilizing the six anti-racism intervention categories found in the literature review, while
incorporating the anti-racism frameworks of learning/unlearning socially conditioned
racism, this practice application article focuses on developing an anti-racism MSW course
for a university. Additionally, suggestions to infuse anti-racism practices throughout the
entirety of an MSW program are introduced. This approach will allow students to develop
a more anti-racist mindset throughout their MSW studies. A two-day anti-racism workshop
is also proposed which can be used for students or professionals in schools, organizations
and companies for community teaching or continuing education.
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Social work education and practice in the U.S. have been dominated by Western
ideologies since their inception (Tascon & Ife, 2020). The influence of Western culture is
intrinsically racialized to lean toward colonialism and the supremacy of Whiteness (Tascon
& Ife, 2020). Consequently, the profession of social work was born into White privilege,
“White world views and White knowledge systems” (Tascon & Ife, 2020, p. 1). For
example, the National Association of Black Social Workers (NABSW) was formed in 1968
after the members left the largest national social work organization at the time to more
formally address social and political issues related to the Black community (NABSW,
2022). Also, most settlement houses (established to help immigrants) were segregated and
often had separate houses for Black people (Hansan, 2011).

While many social work educators are keenly aware of the racism that exists in society
today, many social work students are still taught curricula from a White perspective leaving
the cultures of Black, Indigenous, and People of Color as an afterthought or sidelined
altogether (Tascon & Ife, 2020). The Black Panther organization formed The Black Student
Alliance in 1972 to have colleges be more aware and more responsible to the oppressed
Communities of Color around them (Chiles, 2015). The general lack of racial awareness
has resulted in racialized cultural knowledge being left out of traditional social work
education and expertise. Barriers to social work education adding anti-racism perspectives
into its curricula include a lack of “established teaching methods for teaching anti-racism
during a standard 14-week semester” (Hamilton-Mason & Schneider, 2018, p. 337). If
White social workers are not able to acknowledge the Whiteness of the education they
bring to their practices, then they continue to preserve the colonial and racist dominance
that the profession has maintained since the beginning (Tascon & Ife, 2020). Thus,
racialized clients continue to suffer from the same racism in their practice found in the rest
of U.S. society. Clients of Color are then forced to conform to the standards, values, and
treatment of the White privileged social work profession.
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Since the resurgence of the Black Lives Matter movement in the summer of 2020,
many colleges and universities have begun offering more opportunities to learn about racial
justice and anti-racism (Stewart, 2020). Some have mandated incoming freshmen take an
anti-racism course, while California requires all state university system students to enroll
in a racial studies class (Stewart, 2020). These anti-racism university courses are designed
to counter the whitewashed upbringing of most White students. Due to growing up in the
U.S., children are socially conditioned to White values and ideals (Hjerm et al., 2018;
Stewart, 2020). Thus, the need for anti-racism courses and workshops is paramount.
Recently, many states and school boards have banned the teaching of Critical Race Theory
(CRT) and the real history of the U.S. including the loathsome prejudiced actions and
discrimination that has occurred and continues to happen to People of Color at the hands
of White people (Kingkade et al., 2021; Stewart, 2020). These state legislatures and school
boards want to depict a history that has no consequences in today’s society thus
whitewashing history and promoting the idea that racism is a thing of the past (Crenshaw,
2021). When the experiences of People of Color are omitted from the history of the U.S.,
White students develop a sense of entitlement and privilege that is perpetuated beyond the
classroom (Hughes et al., 2007; Stewart, 2020). This White supremacy has seeped into
laws, policies, institutions, and individuals’ psyche. Providing anti-racism courses at
educational institutions can begin to change those conditioned beliefs learned in childhood
(Stewart, 2020).

Following the height of the racial justice movement in the summer of 2020, the
National Association of Social Workers (NASW) published an official report on ending
racism in June 2021 (NASW, 2021b). This was not their first statement on racism. NASW
(2007) published a statement on institutional racism in 2007 but did not take responsibility
for not de-centering Whiteness in social work. It also only focused on institutional racism
and not individual racism because “the assumption is that people enter the profession with
good intentions and the desire to help” (NASW, 2007, p. 3). This gave the impression that
all social workers didn’t need to work on cultivating their anti-racist mindset. In the
opening statement of the 2021 report, NASW acknowledged the social work “profession
has not always lived up to its mission of pursuing social justice for all” (NASW, 2021a, p.
2). The writers of the report then apologize for the social work profession’s support of
racist policies and interventions that have caused harm to racialized people (NASW,
2021a). They admitted wrongdoing and acknowledged that Whiteness blankets all social
work education and practice.

In August 2020, the Council on Social Work Education (CSWE), the national
association that has set the standards for social work education since 1952, created the Task
Force to Advance Anti-Racism in Social Work Education (CSWE, 2021). This anti-racism
task force will provide recommendations based on “curriculum; faculty, student and
program equity; educational policy and accreditation standards; and conferences and
faculty development” (CSWE, 2021, para. 3). CSWE has listed topics for a proposed action
plan ranging from improving data collection, developing anti-racism resources, adding
anti-racism commitments to field placements, deepening the use of Critical Race Theory,
decolonizing the curricula and research practices, adding more professional development,
and providing more support to Historical Black Colleges and Universities (CSWE, 2021).
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In all of the proposed topics for the anti-racism action plan, nowhere does it mention
anything about evidence-based anti-racism practices or interventions.

Traditionally, empirically-based anti-racism practices have not been taught in social
work courses (CSWE, 2021). This practice application article will focus on creating an
evidence-based (critical review of research literature presenting practice shown to be
effective) anti-racism course, infusing empirically-tested anti-racism practices throughout
the coursework of the entire MSW program, and constructing a professional
development/community anti-racism workshop for students and professional community
members.

Literature Review

Social work programs across the U.S. have implemented courses and curricula around
multiculturalism, diversity, and inclusion based on the CSWE’s Educational Policy and
Accreditation Standards (EPAS) in Diversity and Justice (Abrams & Gibson, 2007). The
2015 EPAS diversity competencies state that social work education needs to “engage
diversity and difference in practice,” and “advance human rights and social, economic, and
environmental justice” (CSWE, 2022, para. 2-3). These EPAS competencies do not
mention anything about anti-racism or anti-oppression. Typically, this type of diversity
education taught students to be more culturally sensitive to racialized groups so social
workers could work more adequately with racially diverse populations (Abrams & Gibson,
2007). This is not anti-racism and typically does not bring lasting systemic or individual
change. In June 2022, CSWE approved a new set of EPAS competencies. Two
competencies refer to diversity and anti-racism: “advance human rights and social, racial,
economic, and environmental justice,” and “engage anti-racism, diversity, equity, and
inclusion (ADEI) in practice” (CSWE, 2022, pp. 9-10). These social work competencies
appear to be more aligned with conventional anti-racism and anti-oppressive theories and
practices.

All studies discussed in the literature review exhibited the following criteria: first, the
studied population had to include White adults. Children were not incorporated into these
studies. Second, the studies had to be of qualitative or quantitative design. The studies also
had to include an intervention that was examined and positively shown to be effective for
eliminating an aspect of racism (e.g., racial implicit bias training, White privilege
elimination workshops, anti-racism techniques, anti-oppressive training, etc.). Social and
educational disciplines were included. The studies needed to have been conducted at
schools and universities, medical centers, training centers, public organizations,
government offices, etc. All studies examined were in English. The University of Kentucky
Library database search webpage was used to employ the literature search engines. The
databases utilized during September 2021 were ASSIA, ERIC, ProQuest Dissertations and
Theses Global, PsychINFO, and Web of Science. Hand searching from previous studies
and citation chaining were also used. The University of Kentucky Libraries Databases were
used to conduct the review. A systematic literature review search in PROSPERO did not
find anything similar to this current review. The search terms were “anti-racism,” “racial
bias,” “diversity,” “White learning,” “adult interventions,” “White teaching.” The filter of
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“peer-reviewed” was used to identify publications with quality assurance. Date filters were
“2003-2021.” The studies were broken down into six intervention categories based on how
the interventions were delivered or the methods used.

The review of the literature highlights six types of evidence-based, anti-racist
education. There have been multiple studies with anti-racist interventions revolving around
the following categories: anti-racism classes or educational groups, anti-racism teaching
methods, the Implicit Association Test (IAT), pro-Black stories/perspectives, interracial
dialogue sessions, and meditation. Each category will be explored in detail. Two of the 43
articles in the Advances in Social Work (AISW) Summer 2021 special edition met these
criteria.

Individual Anti-Racism Classes or Educational Groups

Just having one anti-racism class or educational group yields positive results in anti-
racism practices for the participants. Classes that incorporate racialized communication,
advocacy, racialized respect, cultural knowledge of White and racialized cultures, empathy
for out-group races, and White self-reflection have brought up the confidence of White
students in developing a greater awareness of anti-racism skills (Singh, 2019). Anti-racism
classes have been shown to help White participants develop a White identity and social
activism that was not formalized in the past. This has been done by teaching students about
the racist history of the U.S. resulting in an increased awareness of White privilege among
White students (Berg & Simon, 2013). Courses designed around self-reflection on White
guilt and privilege can help students eliminate that barrier that keeps them from moving
towards an anti-racism mindset (Paone et al., 2015).

Teaching Cognitive Behavior Therapy (CBT) skills have helped students to reframe
their racist thought patterns (Berg & Simon, 2013; Devine et al., 2012). CBT comes into
play as a means to replace previously learned racist thoughts and ideas by reflecting and
challenging those thoughts with new alternative responses. This begins to re-train the brain
over time when done consistently, thus reframing the White brain to recognize a racist
thought and turn it around into non-racist thought/action (Berg & Simon, 2013; Devine et
al., 2012). In using the “5 Column Thought Record,” the White student first focuses on
what unpleasant emotion they may be feeling around the racist thought, for instance, White
guilt, empathy, or rage. Next, they think through what situation led to the unpleasant
emotion (e.g., seeing a Black man interact with a White cashier thinking that he is robbing
her). The third step is to examine what racist thoughts went through their head, how much
they believe them, and what racist cognitive thought distortion they were using (e.g., Black
men are thieves and robbers- Overgeneralization/Jumping to Conclusions). The next step
is for the White student to decide how much they believe the racist thought now knowing
that it was a cognitive thought distortion created by their mind due to social conditioning.
The outcome should be a lighter, more pleasant emotion and thought that comes forth (e.g.,
“My socially trained brain learned these racist thoughts and now I recognize them and can
avoid giving into them”; Berg & Simon, 2013; Devine et al., 2012).

It is not enough for participants to develop anti-racism practices by attending a
multicultural diversity class or training. For a course or training to be considered anti-racist,
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the elements of privilege and power/oppression need to be included (Robbins, 2016). The
self-reflection and self-critique of White people need to take place, as well as discussions
with People of Color to work through the White racial discrepancy (see Interracial
Dialogue Sessions; Robbins, 2016). However, we must remember that “asking Black
people in the United States to discuss race is asking them to relive every moment of pain,
fear and outrage they have experienced” (Wilson, 2020, para. 23). There are People of
Color willing to talk to groups about their racial experiences and they should be
compensated accordingly (e.g., monetarily) (Williams et al., 2019).

Anti-Racism Teaching Methods

The teacher or facilitator of the class can have a tremendous impact by using anti-
racism interventions with students. Getting students to conduct self-reflection on various
aspects of the anti-racism curriculum throughout the course or training gets students to
move beyond an academic pedagogical approach to a more reflective, experiential
approach (Feize & Gonzalez, 2018). Students can learn to stop thinking with their head
and more with their heart. Learning about the real and true history of racism in the U.S.
assists students in realizing what was omitted from their learning as a child and the
detriment of having been conditioned to racist and privileged thoughts and feelings (Feize
& Gonzalez, 2018). Teachers should teach comprehensive and accurate historical accounts
and have White students reflect on the real racist history of the U.S. (Bussey, 2021).

Teachers who self-disclose their racist thoughts and failures can be role models or
mentors for the students as they can help to channel those guilty feelings into positive anti-
racism actions (Kordesh et al., 2013; Linder, 2015; Malott et al., 2021; Sue et al., 2009).
Student fears of appearing to be a racist (because of their ingrained racist thoughts) may be
alleviated when White teachers share their struggles with developing an anti-racist mindset
(Linder, 2015). When teachers discuss intersectionality (acknowledging that everyone has
unique oppressive experiences based on the social groups in which they belong and the
compounding nature of oppression for those with multiple marginalized backgrounds),
then White students who do not have privilege in one or more social categories (e.g., sexual
orientation, class, etc.) can increase their empathy for People of Color more than White
students who are privileged in most, if not, all social categories (Paone et al., 2015).
Educators should have participants explore their White privilege through formal and
informal assessments which makes them more aware of their own unconscious bias
(Boatright-Horowitz et al., 2013; Hayes et al., 2008).

Being racist and becoming anti-racist should be presented as a continuum (a life-long
process) instead of having a beginning and an end (Heinze & DeCandia, 2011; Linder,
2015). Students can, then, gradually locate the racist tendencies within themselves in which
they have been socially conditioned (Heinze & DeCandia, 2011; Linder, 2015).
Completing a racial autobiography can sensitize students to their racial imperfections more
intimately so that they know where their triggers are to interrupt them. Instructors sharing
their racial autobiography first can help students feel less intimated about sharing their
racist thoughts and feelings (Gooden & O’Doherty, 2015). This method aligns well with
Freire’s (2005) problem-posing model where there is a dialogue between the instructor and
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students and they learn alongside each other. This creates an anti-oppressive atmosphere
of shared equality (Freire, 2005).

Implicit Association Test (IAT)

The Implicit Association Test (IAT) was established in 1998 by researchers from
Harvard as a way to gather knowledge about implicit bias towards certain groups/social
categories of people (Project Implicit, 2011). The Race IAT requires participants to
“distinguish faces of European and African origin. It indicates most Americans have an
automatic preference for White over Black” (Project Implicit, 2011, p. 2). There have been
criticisms of the IAT in that it may measure associations that come from the culture rather
than associations coming from within the person (Arkes & Tetlock, 2004). Nonetheless,
there are empirically-based articles supporting its efficacy. IAT continues to be used widely
in social research. Using the IAT within a classroom setting has been shown to enlighten
students regarding their racial prejudices and reveals that some of those prejudices are
unconscious or unacknowledged (Ghoshal et al., 2012; Morris & Ashburn-Nardo, 2010).
When taking the IAT, students who already embrace social justice values will want to
change their bias (Devine et al., 2012).

Pro-Black Stories/Perspectives

Listening to Black perspectives and testimonies of racism are transformative moments
for White participants in reducing racial bias and stereotyping (Singh, 2019). Participants
are more likely to reduce their implicit bias toward racialized people when they are taught
to think of those in their out-group (racial group they do not belong to) as being helpful
and their in-group (the racial group they belong to) as the adversary within the context of
the presented scenario/intervention (Gonzalez et al., 2021). For example, White students
can participate in interventions (vivid counter-stereotypic scenarios) where they take on
the role of the main character of a story that includes a positive, high involvement of an
out-group character especially when the out-group character saves the student’s character
while the in-group characters are the antagonists (Gonzalez et al., 2021; Lai et al., 2014).
The story is written where something negative happens to the student’s character and the
out-group character steps in to save them in some way within the context of the story.

Another intervention has White participants, especially older White participants,
partaking in exercises where they are instructed to walk in the shoes of racialized people
to reduce racial stereotyping and prejudice (Castillo et al., 2011). An example of this type
of intervention would be for White students to watch a video where Black characters are
being mistreated by a White server at a restaurant. Then the White students take on the role
of the Black characters in the video and write a letter to the manager of the restaurant
explaining how they were treated, what they felt, the emotions that surfaced, and the
thoughts going through their minds. This puts the White students in the shoes of the Black
character and helps to develop empathy and reduces racial implicit bias.
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Interracial Dialogue Sessions

White students who participate in interracial dialogue sessions will likely have a
reduction in racist thoughts and implicit bias (Nagda & Zuniga, 2003). While some White
students will feel intimidated by racial dialogue, the benefits outweigh the risks (Maxwell
& Chesler, 2019; Neel & Shapiro, 2012; Paone et al., 2015). In general, White people are
not taught to talk effectively about race growing up, and they are afraid of making a mistake
or appearing racist (Maxwell & Chesler, 2019; Neel & Shapiro, 2012; Paone et al., 2015).
While having a White-only dialogue group is safe and comfortable for White participants,
it does not challenge their internal racist thoughts and feelings (Buehler et al., 2021;
Maxwell & Chesler, 2019). Being safe and comfortable is a White privilege that allows
participants to avoid examining racism from an emotional level (Maxwell & Chesler,
2019). Interacting with racialized people in a setting that allows the White participants to
learn about the racialized person (instead of through their stereotypes) is critical in reducing
intergroup prejudice (Nordstrom, 2015). It should be noted that not all People of Color are
going to want to talk about their experiences dealing with racism and their preferences need
to be respected. But there are some People of Color that do want to share their experiences
and research says when White people listen to them, it reduces racial bias (Nordstrom,
2015).

Meditation

The final empirically-based anti-racism category is meditation. White people who
participate in loving-kindness meditation, compassionate transformation, or mindfulness
meditation while thinking of people from their out-group (a racialized group to which they
do not belong but have an implicit bias) have been shown to reduce implicit racial bias
(Lueke & Gibson, 2015; Stell & Faresides, 2016; Tarakali, 2006). For a loving-kindness
meditation, White students are asked to “imagine people who cared deeply for them
standing on either side of them, sending them love” (Stell & Faresides, 2016, p. 143). They
are then directed to place “those feelings of love towards a gender-matched Black person
shown in a photograph in front of them, and then wish them health, happiness, and
wellbeing” (Stell & Faresides, 2016, p. 143). Seven minutes of loving-kindness meditation
directed towards a Person of Color was enough to reduce racial prejudice towards that
racialized group while increasing controlled, not automatic, processing of racial bias (Stell
& Faresides, 2016). Having more racially specific meditation used during the class will be
beneficial for the White students in reducing their internal racist thoughts.

Anti-Racism Education Interventions

A review of the literature illuminated the six practice categories that empirically
support anti-racism interventions among White students. Three different academic
interventions, grounded in the six practice categories, are proposed and discussed: an anti-
racism course, anti-racism practices infused into all MSW courses, and a two-day anti-
racism professional development workshop. Due to the nature and content of these
interventions, the andragogical teaching and learning approach is suggested versus the use
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of traditional pedagogical teaching. Many of these interventions are designed around
dialogue, discussion, critical thinking, and reflection. The andragogy theory of adult
learning from Knowles resonates as it is the “art and science of helping others to learn”
(Brown, 2006, p. 707). Adult learners want to know why they are learning this specific
material and how it can be applied to their real-world practice. As in Critical Social Theory,
learners want to learn by continually “reflecting and acting on the transformation of their
world so it can become a more equitable place for all to live” (Brown, 2006, p. 710). These
anti-racist educational interventions function well with this approach.

The teaching style of the Critical Paradigm of Learning uses critical questions, circular
debates and discussions, hands-on exercises, and minimal lecture which is at the heart of
these anti-racism interventions (Graham, 1997). The goal is to engage the higher-order
thinking skills, the critical thinking of the learners through various modalities and methods.
Personal development including subject matter comprehension is best engaged through a
variety of means (Graham, 1997). Converting the classroom from a more traditional
approach to a circular style will aid in the discussions and dialogue that need to happen to
make these interventions effective.

Anti-Racism Course

A 15-week semester anti-racism proposed course has been created using the six anti-
racism practice categories (see Table 1 for additional details). This curriculum meets the
new 2022 CSWE EPAS for diversity and anti-racism. Research indicates that having co-
facilitators/educators for anti-racism courses is ideal, especially co-educators that are
diverse along several social identities/categories (e.g., race, gender, sexual orientation, etc.;
Buehler et al., 2021; Curiel, 2021; Garran et al., 2015). Co-teaching allows for a more
vibrant model of teaching social justice and allows for more than one viewpoint to consider
(Curiel, 2021; Garran et al., 2015). When teaching an anti-racism course for mostly White
social work students, one of the co-educators should be White and the other a Person of
Color (Buehler et al., 2021; Curiel, 2021; Garran et al., 2015). White educators should self-
disclose to students certain examples of how they have struggled with their White privilege
in their ongoing journey toward being more anti-racist (Kordesh et al., 2013; Linder, 2015;
Malott et al., 2021; Paone et al., 2015; Sue et al., 2009). Willing Educators of Color should
discuss with the students their experiences with racism on an individual and societal level.
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Table 1. Anti-Racism Course Curriculum: Evidenced-Based Weekly Topics

Week Topic Evidenced-Based Categories

1 e Ground rules (Brave Space/Calling In) (Fuller & Meiners 2020; Haslam, 2015; e Teaching Methods
Lopez-Littleton et al., 2018; Maxwell & Chesler, 2019; Nagda & Zuniga, 2003) e Pro-Black Stories/Perspectives

e What is anti-racism vs multicultural, diversity, equity, & inclusion? o Interracial Dialogue
e Design a Racist Community Exercise (Gonzalez et al., 2021; Katz, 2003; Lai et
al., 2014)
e Begin Racial Autobiography (Gooden & O’Doherty, 2015)
2 e Prejudice, Racism, Power, Discrimination, & Oppression o (Class/Educational Group
e Cultural Humility (Yeager & Bauer-Wu, 2013) e Teaching Methods
o Modern-Day Racism Through Statistics (Berg & Simon, 2013; Bussey, 2021)
3 o Implicit Racial Bias o JAT Usage
o Take Implicit Association Test (Race IAT; Devine et al., 2012; Ghoshal et al.,
2012; Morris & Ashburn-Nardo, 2010; Project Implicit, 2011)

4 o Critical Race Theory, Racism Continuum Scale, Becoming Anti-Racist (Feize & e Pro-Black Stories/Perspectives
Gonzalez, 2018; Gonzalez et al., 2021; Kolivoski et al., 2014; Lai et al., 2014; o Interracial Dialogue Sessions
Maxwell & Chesler, 2019; Nagda & Zuniga, 2003)

5 e The Real History of the U.S., Part 1 (Berg & Simon, 2013; Bussey, 2021) o Class/Educational Group

e Teaching Methods
6 e The Real History of the U.S., Part 2 (Berg & Simon, 2013; Bussey, 2021) o Class/Educational Group
o Teaching Methods
7 e Pro-People of Color Perspectives o Pro-Black Stories/Perspectives
e Vivid Counterstereotypic Scenario (Lai et al., 2014)
e Taking on Out-Group Perspectives Exercise (Burant & Rios, 2010; Castillo et al.,
2011; Todd et al., 2011)

8 e Cognitive Behavior Techniques to Reduce Racial Bias: 5 Column Thought Record | e Class/Educational Group
& Racist Thought Distortions (Berg & Simon, 2013; Burns, 1980; Devine et al., o Teaching Methods
2012) e Pro-Black Stories/Perspectives

o Individuating: The Voices Project (Devine et al., 2012; Nordstrom, 2015)

9 e Meditations to Reduce Racial Bias (Lueke & Gibson, 2015; Stell & Faresides, o Meditation
2016; Tarakali, 2006)

10 e White Cultures of England vs African Cultures (Katz, 2003) o Class/Educational Group

o (Classic American Ideology/White Cultural Norms & Values (Berg & Simon, o Teaching Methods
2013; Katz, 2003; Paone et al., 2015; Singh, 2019)
11 o Institutional/Systemic Racism o Class/Educational Group
e Design a Racist Community Exercise Revisited (Burant & Rios, 2010; Castillo et e Teaching Methods
al., 2011; Katz, 2003; Todd et al., 2011) e Pro-Black Stories/Perspectives
e Drawbridge Exercise (Katz, 2003)
12 o Cultural Racism e Pro-Black Stories/Perspectives
e Shifting Group Affiliations Under Threat Exercise (Lai et al., 2014)
o Shifting Group Boundaries Through Competition Exercise (Lai et al., 2014)
13 o Individual Racism: Privilege/Social Categories o Class/Educational Group
e Social Learning Theory (Chuang, 2021; Hjerm et al., 2018) e Teaching Methods
e Connecting with White Culture (Berg & Simon, 2013; Boatright-Horowitz et al., e Pro-Black Stories/Perspectives
2013; Feize & Gonzalez, 2018; Hayes et al., 2008; Heinze & DeCandia, 2011; o Interracial Dialogue
Linder, 2015; Paone et al., 2015; Robbins, 2016)
e Privilege: Privileges for Sale Exercise (Safe Zone Project, n.d.)
e Microaggressions
14/15 | e Anti-Racism Talking Points o Class/Educational Group

o Self-Assessment of Anti-Racism Practices (Katz, 2003)

o Costs & Benefits of Being Anti-Racist

e Design an Anti-Racist Community Exercise (Burant & Rios, 2010; Castillo et al.,
2011; Katz, 2003; Todd et al., 2011)

o Teaching Methods
e Pro-Black Stories/Perspectives
o Interracial Dialogue
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This gives White students, in particular, a first-hand account of someone experiencing
racism which then raises their racial awareness, and leads to mutual understanding and
empathy (Maxwell & Chesler, 2019; Nagda & Zuniga, 2003). The co-educators set the
ground rules for the anti-racism course at the beginning of the semester by creating a “brave
space” for the students (Lopez-Littleton et al., 2018). A “brave space” is different than a
“safe space.” A “safe space” is where students are polite and safe which creates a level of
comfort for White students (Lopez-Littleton et al., 2018). Change does not happen when
there is comfort (Singh, 2019). “Safe spaces” do not allow for difficult dialogues to take
place which is what is needed to have any sort of change happen especially around race
(Lopez-Littleton et al., 2018; Maxwell & Chesler, 2019). “Brave spaces” allow for
contrasting and dissenting views to be heard (Lopez-Littleton et al., 2018). With “brave
spaces,” everyone in the class agrees to openness for understanding around race, and to be
receptive to their views being challenged (or “called in”’) by the co-educators and other
students (Lopez-Littleton et al., 2018). Being “called out” is different than being “called
in.” When someone is “called out,” the person informs the one being “called out” that their
words or actions were not acceptable, and they are being interrupted to avoid further harm
(Fuller & Meiners 2020; Haslam, 2015). When someone is “called in” (which is more
conducive for the classroom), the one “calling in” a student takes the opportunity to explore
a deeper and more meaningful understanding of the person’s racist statements or actions
(Fuller & Meiners 2020; Haslam, 2015; Nagda & Zuniga, 2003). “Calling in” focuses on
reflection and reaction and provides other perspectives to consider which can lead to
productive interracial dialogue (Fuller & Meiners 2020; Haslam, 2015; Nagda & Zuniga,
2003). Perspectives of People of Color should be used throughout the semester, through
video clips or in-person narratives, to show People of Color in a positive light (Gonzalez
et al., 2021; Lai et al., 2014). These can come from Students of Color in the course (if they
are willing), from the Co-Educator of Color, or from outside guests brought in to tell their
stories. Stories that attribute positivity to People of Color are effective in reducing racial
bias (Lai et al., 2014).

In weeks one to two, the co-educators set the stage for the ground rules of “brave space”
and “calling in.” Students are placed into the shoes of People of Color and begin to consider
their Whiteness through critical thinking and various hands-on exercises. They also learn
the current history of racial bias. In weeks three to four, learners will delve into their own
racial bias and how racism is systemic through theory and the personal perspectives of
People of Color. Weeks five to six are book-ended by learning the real, racist history of the
U.S. Building upon their learning in the initial four weeks, students will participate in
empirically-based interventions to reduce racial bias in weeks seven to nine. In week 10,
White critical self-reflection becomes more in-depth. Institutional, cultural, and individual
racism through various hands-on exercises and theories are the focus of weeks 11-13.
Finally, in weeks 14-15, the semester comes to a close with an anti-racist self-assessment
and evaluations.

Anti-Racism Infusion of the MSW Curricula

Masters of Social Work (MSW) curricula should infuse an anti-racism mindset into
students by adding the following proposed anti-racism practice interventions into each
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course so that it becomes a major theme throughout the entire MSW program (CSWE,
2022). By the end of their MSW studies, students would have developed and cultivated an
anti-racist identity through exposure to empirical anti-racism practices integrated into each
MSW course (refer to Table 2 for specific course examples).

Table 2. Traditional Social Work (MSW) Program Courses with Empirical Anti-Racist

Practice Interventions

Course Empirical Anti-Racist Practice Interventions
Practice with e Use case studies with specific People of Color telling their stories about microaggressions in
Individuals/ the practice setting, etc. (e.g., videos, guest speakers). Discuss through interracial dialogue.
Families e Use scenarios where students take on the perspectives of People of Color in a practice setting.

Discuss through interracial dialogue.

e Take IAT for Race to discuss their implicit racial bias when working with different racial
groups.

e Use historical examples of how practice has worked against & for People of Color.

e Discuss how a practitioner’s White privilege & culture may hinder practice. Discuss through
interracial dialogue.

e White educator role model’s past racism mistakes.

Practice with
Organizations/
Communities

e Use case studies with specific People of Color telling their stories about how they have been
affected by systemic racism (e.g., videos, guest speakers). Discuss through interracial dialogue.

e Use scenarios where students take on the perspectives of People of Color involving systemic
racism. Discuss through interracial dialogue.

e Take IAT for Race to discuss their implicit racial bias when working with different racial
groups.

e Use historical examples of how practice has worked against & for People of Color.

e Discuss how a practitioner’s White privilege & culture may hinder practice. Discuss through
interracial dialogue.

e White educator role model’s past racism mistakes.

Theory

e Use Critical Race Theory (CRT) to discuss systemic racism & emphasize the tenet of listening
to the voices of People of Color.

e Use case studies from People of Color discussing when a practitioner used the foundation of
CRT to assist them. Discuss through interracial dialogue.

e Discuss how Cognitive Behavior Theory can be used as an anti-racism intervention.

e Examine Social Learning Theory as a way that Americans are socially conditioned to racist
thoughts & actions.

Social Justice

e Use scenarios where students take on the perspectives of People of Color such as the
“Drawbridge Exercise,” “Privilege for Sale,” etc. Discuss through interracial dialogue.

e Use “The Voices Project” for students to interview & present a person of a different race.

e Teach the real racial history of the U.S.

e Take IAT for Race to discuss their implicit racial bias when working with different racial
groups.

e White educator role model’s past racism mistakes.

Ethics and e Use racism-based case studies of ethical dilemmas where the student takes on the role of the
Behavior Person of Color. Discuss through interracial dialogue.

e White educator role model’s past racism mistakes.
Social Policy e Use “Design a Racist Community” exercise & discuss which policies, past, & present,

contribute to racism. Discuss through interracial dialogue.
e Use historical examples of how race-based policies have worked against & for People of Color.
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Course Empirical Anti-Racist Practice Interventions
Practicum e Conduct anti-racism assessments on practicum organizations to evaluate their anti-racism
policies & practices.
Research e Use research articles involving anti-racism interventions as examples of certain types of
Methods research.
e Use historical examples of how race-based research has worked against & for People of Color.
Psychopathology | ® Use case studies to show the mental health disparities that People of Color encounter especially

around certain cultural diagnoses. Discuss through interracial dialogue.
e Role-play scenarios where the students take on the role of a Person of Color & how they are
met with racist disparities. Discuss through interracial dialogue.

Assessment and
Treatment

e Use case studies to show the mental health disparities that People of Color encounter. Discuss
through interracial dialogue.
e Role Play scenarios where the students take on the role of a Person of Color & how they are

met with racist disparities. Discuss through interracial dialogue.
e Use anti-racism meditation as an intervention method.
e Discuss how Cognitive Behavior Therapy can be used as an anti-racism intervention.

Discuss through interracial dialogue.
e White educator role model’s past racism mistakes.

When possible, educators can discuss the interventions through interracial dialogue
with the students in the course. In addition, White educators can self-disclose their past
racism mistakes to encourage students to do the same (Kordesh et al., 2013; Linder, 2015;
Malott et al., 2021; Sue et al., 2009).

Using specific case studies (from videos or books) with People of Color in which they
voluntarily tell their stories would be beneficial in promoting interracial dialogue in many
courses. Scenarios where students take on the perspectives of People of Color in various
social work settings will help to enlighten White students about the plight endured by
People of Color. Adding the IAT for Race into various courses can help put the students’
racial bias in context. Since the teaching of the true, racist history of the U.S. has been
lacking in school settings, any opportunity an educator can find to discuss a relevant racial
historical example for a particular course is encouraged. Adding theories such as Critical
Race Theory, Social Learning Theory, Critical Action Learning, and Cognitive Behavior
Theory to various courses where appropriate can emphasize how Americans were
conditioned to racism and how to begin to unlearn it. With some creativity, anti-racism
practices can be blended into every MSW course (refer to Table 2 for course-specific
examples).

Two-Day Anti-Racism Professional Development Workshop

The final academic intervention is a two-day anti-racism professional
development/community workshop which is currently being facilitated by the author. All
of the components of the anti-racism course are used but condensed drastically to fit into a
two-day (14-hour) workshop. The topics from the course will be discussed but will not be
as in-depth as within the semester-long course. As with the anti-racism course, two

e Use historical examples of how race-based treatment has worked against & for People of Color.
e Discuss how a practitioner’s White privilege & culture may hinder assessment & treatment.
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facilitators/educators are encouraged to give more robust viewpoints toward social justice
teaching. All six empirical practice intervention categories are incorporated into the
workshop for two seven-hour sessions. Participants will be exposed to the basic principles
of each category and how to integrate them into their professional and personal lives to
begin to develop an anti-racist mindset. CEUs are encouraged to be offered through
professional licensure boards. This workshop could also be a prerequisite to entering the
MSW program if there is not an anti-racism course in the curricula. In addition to
professional development, this workshop can be utilized with community organizations
(e.g., government, local businesses, schools, large companies, etc.) to educate members of
these institutions within the community, thus making the dissemination of this knowledge
ubiquitous.

Conclusion

These interventions add to the growing body of literature on anti-racist social work
education. More research will need to be conducted to see if the proposed
course/curriculum guide/workshop can be found to have evidence of statistically
significant positive impact in and of themselves. Social work education and practice have
come a long way since its founding, but they still has a long way to go. Decolonization and
disrupting its ingrained Whiteness is the correct path to begin fulfilling the important social
work values of equity, justice, and diversity. Taking a step further to enact anti-racism
courses, workshops, and the MSW anti-racism curriculum guide directs social work into a
new phase of fairness, integrity, and authenticity. To fully assist people of different races
and ethnicities, integrating education to have a more anti-racist mindset is the inevitable
and socially just route. Tascon and Ife (2020) stated, “To have been part of the problem
but then to refuse to be part of the solution, is, to me, morally irresponsible” (p. 26). May
educators and instructors be part of the solution and not hold back the social work
profession any longer.

References

Abrams, L. S., & Gibson, P. (2007). Reframing multicultural education: Teaching white
privilege in the social work curriculum. Journal of Social Work Education, 43(1),
147-160.

Arkes, H. R., Tetlock, P. E. (2004). Attributions of implicit prejudice, or would Jesse
Jackson fail the Implicit Association Test? Psychological Inquiry, 15(4), 257-278.

Berg, K. K., & Simon, S. R. (2013). Developing a white anti-racism identity: A psycho-
educational group model. Groupwork, 23(1), 7-33.

Boatright-Horowitz, S. L., Frazier, S., Harps-Logan, Y., & Crockett, N. (2013). Difficult
times for college students of color: Teaching white students about white privilege
provides hope for change. Teaching in Higher Education, 18(7), 698-708.

Brown, K. M. (2006). Leadership for social justice and equity: Evaluating a
transformative framework and andragogy. Educational Administration Quarterly,
42(5), 700-745.



https://doi.org/10.5175/JSWE.2007.200500529
https://doi.org/10.5175/JSWE.2007.200500529
https://doi.org/10.1207/s15327965pli1504_01
https://doi.org/10.1207/s15327965pli1504_01
https://doi.org/10.1921/1401230102
https://doi.org/10.1921/1401230102
https://doi.org/10.1080/13562517.2013.836092
https://doi.org/10.1080/13562517.2013.836092
https://doi.org/10.1080/13562517.2013.836092
https://doi.org/10.1177/0013161X06290650
https://doi.org/10.1177/0013161X06290650

Cornel/ TEACHING ANTI-RACISM 291

Buehler, A. F., Rogerson, C., & Gushwa, M. (2021). “Not the time for kumbaya”: An
exploratory study of race-based caucusing in the social work classroom. Advances in
Social Work, 21(2/3), 779-800.

Burant, T. J., & Rios, F. A. (2010). Seeing you, seeing me: Social perspective-taking as
learning. Teacher Education Quarterly, Special Online Edition, 283-209.

Burns, D. (1980). Feeling good: The new mood therapy. William Morrow and Company.

Bussey, S. R. (2021). Finding a path to anti-racism: Pivotal childhood experiences of
white helping professional. Qualitative Social Work, 20(4), 1025-1042.

Castillo, J. A., Camara, C. P., & Eguizabal, A. J. (2011). Prejudice reductions in
university programs for older adults. Educational Gerontology, 37, 164-190.

Chiles, N. (2015, March 26). § Black Panther programs that were more empowering than
federal government programs. Atlanta Black Star.

Chuang, S. (2021). The application of constructivist learning theory and social learning
theory on adult continuous development. Performance Improvement, 60(3), 6-14.

Council on Social Work Education [CSWE]. (2021, March 24). An update firom the anti-
racism task force.

CSWE. (2022). CSWE'S educational policy and accreditation standards (EPAS) in
diversity and justice.

Crenshaw, K. (2021, July 2). The panic over critical race theory is an attempt to
whitewash U.S. history. The Washington Post.

Curiel, L. O. (2021). Interracial team teaching in social work education: A pedagogical
approach to dismantling white supremacy. Advances in Social Work, 21(2/3), 730-
749.

Devine, P. G., Forscher, P. S., Austin, A. J., & Cox, W. T. L. (2012). Long-term
reduction in implicit race bias: A prejudice habit-breaking intervention. Journal of
Experimental Social Psychology, 48, 1267-1278.

Feize, L., & Gonzalez, J. (2018). A model of cultural competency in social work as seen
through the lens of self-awareness. Social Work Education, 37(4), 472-489.

Freire, P. (2005). Pedagogy of the oppressed: 30" anniversary edition. Continuum.

Fuller, L., & Meiners E. R. (2020). Will white people work collectively to trump white
power? Stepping up for struggle beyond the yard sign. International Journal of
Qualitative Studies in Education, 33(2), 263-273.

Garran, A. M., Aymer, S., Rosenthal Gelman, C., & Miller, J. L. (2015). Team-teaching
anti-oppression with diverse faculty: Challenges and opportunities. Social Work
Education, 34(7), 799-814.

Ghoshal, R. A., Lippard, C., Ribas, V., & Muir, K. (2012). Beyond bigotry: Teaching
about unconscious prejudice. Teaching Sociology, 41(2), 130-143.



https://doi.org/10.18060/24092
https://doi.org/10.18060/24092
https://cedar.wwu.edu/cgi/viewcontent.cgi?article=1014&context=education_facpubs
https://cedar.wwu.edu/cgi/viewcontent.cgi?article=1014&context=education_facpubs
https://doi.org/10.1177/1473325020923021
https://doi.org/10.1177/1473325020923021
https://doi.org/10.1080/03601271003608811
https://doi.org/10.1080/03601271003608811
https://atlantablackstar.com/2015/03/26/8-black-panther-party-programs-that-were-more-empowering-than-federal-government-programs/
https://atlantablackstar.com/2015/03/26/8-black-panther-party-programs-that-were-more-empowering-than-federal-government-programs/
https://doi.org/10.1002/pfi.21963
https://doi.org/10.1002/pfi.21963
https://www.cswe.org/news/newsroom/an-update-from-the-anti-racism-task-force/
https://www.cswe.org/news/newsroom/an-update-from-the-anti-racism-task-force/
https://www.cswe.org/centers-initiatives/center-for-diversity/curriculum-resources/#:%7E:text=CSWE's%20Educational%20Policy%20and%20Accreditation,human%20and%20community%20well%2Dbeing
https://www.cswe.org/centers-initiatives/center-for-diversity/curriculum-resources/#:%7E:text=CSWE's%20Educational%20Policy%20and%20Accreditation,human%20and%20community%20well%2Dbeing
https://www.washingtonpost.com/outlook/critical-race-theory-history/2021/07/02/e90bc94a-da75-11eb-9bbb-37c30dcf9363_story.html
https://www.washingtonpost.com/outlook/critical-race-theory-history/2021/07/02/e90bc94a-da75-11eb-9bbb-37c30dcf9363_story.html
https://doi.org/10.18060/24176
https://doi.org/10.18060/24176
https://doi.org/10.1016/j.jesp.2012.06.003
https://doi.org/10.1016/j.jesp.2012.06.003
https://doi.org/10.1080/02615479.2017.1423049
https://doi.org/10.1080/02615479.2017.1423049
https://doi.org/10.1080/09518398.2019.1681540
https://doi.org/10.1080/09518398.2019.1681540
https://doi.org/10.1080/02615479.2015.1062086
https://doi.org/10.1080/02615479.2015.1062086
https://doi.org/10.1177/0092055X12446757
https://doi.org/10.1177/0092055X12446757

ADVANCES IN SOCIAL WORK, Summer/Fall 2023, 23(2) 292

Gonzalez, A. M., Steele, J. R., Chan, E. F., Lim, S. A., & Baron, A. S. (2021).
Developmental differences in malleability of implicit racial bias following exposure
to counterstereotypical exemplars. Developmental Psychology, 57(1), 102-113.

Gooden, M. A., & O’Doherty, A. (2015). Do you see what [ see? Fostering aspiring
leaders’ racial awareness. Urban Education, 50(2), 225-255.

Graham, M. (1997). Empowering social work faculty: Alternative paradigms for teaching
and learning. Journal of Teaching in Social Work, 15(1/2), 33-44.

Hamilton-Mason, J., & Schneider, S. (2018). Antiracism expanding social work
education: A qualitative analysis of the undoing racism workshop experience.
Journal of Social Work Education, 54(2), 337-348.

Hansan, J. E. (2011). Settlement houses: An introduction. Social Welfare History Project.

Haslam, R. (2015). Interrupting bias: Calling out vs calling in. Seed The Way.

Hayes, D. G., Chang, C. Y., & Havice, P. (2008). White racial identity statuses as
predictors of white privilege awareness. Journal of Humanistic Counseling,
Education and Development, 47, 234-246.

Heinze, P., & DeCandia, G. (2011). Assessing the learning of white students of themes of
white privilege and racism. Multicultural Education, 19(1), 20-24.

Hjerm, M., Eger, M. A., & Danell, R. (2018). Peer attitudes and the development of
prejudice in adolescence. Socius: Sociological Research for a Dynamic World, 4, 1-
11.

Hughes, J. M., Bigler, R. S., & Levy, S. R. (2007). Consequences of learning about
historical racism among European American and African American children. Child
Development, 78(6), 1689-1705.

Katz, J. H. (2003). White awareness: Handbook for anti-racism training (2nd ed.).
University of Oklahoma Press.

Kingkade, T., Zadrozny, B., & Collins, B. (2021, June 15). Critical race theory battle
invades school boards with help from conservative groups. NBC News.

Kolivoski, K. M., Weaver, A., & Constance-Huggins, M. (2014). Critical race theory:
Opportunities for application in social work practice and policy. Families in Society:
The Journal of Contemporary Social Services, 95(4), 269-276.

Kordesh, K. S., Spanierman, L. B., & Neville, H. A. (2013). White university students’
racial affect: Understanding the antiracist type. Journal of Diversity in Higher
Education, 6(1), 33-50.

Lai, C. K., Lehr, S. A,, Cerruti, C., Joy-Gaba, J. A., Teachman, B. A., Koleva, S. P.,
Heiphetz, L., Turner, R. N., Kesebir, S., Rubichi, S., Dial, C. M., Banaji, M. R.,
Marini, M., Shin, J-E. 1., Ho, A. K., Wojcik, S. P., Frazier, R. S., Chen, E. E., Haidt,
J., Hawkins, C. B., Shcaefer, H. S., Sartori, G., Sriram, G., & Nosek, B. A. (2014).



https://doi.org/10.1037/dev0001128
https://doi.org/10.1037/dev0001128
https://doi.org/10.1177/0042085914534273
https://doi.org/10.1177/0042085914534273
https://doi.org/10.1300/J067v15n01_04
https://doi.org/10.1300/J067v15n01_04
https://doi.org/10.1080/10437797.2017.1404518
https://doi.org/10.1080/10437797.2017.1404518
https://socialwelfare.library.vcu.edu/settlement-houses/settlement-houses/
http://www.seedtheway.com/uploads/8/8/0/0/8800499/calling_in_calling_out__3_.pdf
https://doi.org/10.1002/j.2161-1939.2008.tb00060.x
https://doi.org/10.1002/j.2161-1939.2008.tb00060.x
https://files.eric.ed.gov/fulltext/EJ986887.pdf
https://files.eric.ed.gov/fulltext/EJ986887.pdf
https://doi.org/10.1177/2378023118763187
https://doi.org/10.1177/2378023118763187
https://doi.org/10.1111/j.1467-8624.2007.01096.x
https://doi.org/10.1111/j.1467-8624.2007.01096.x
https://www.nbcnews.com/news/us-news/critical-race-theory-invades-school-boards-help-conservative-groups-n1270794
https://www.nbcnews.com/news/us-news/critical-race-theory-invades-school-boards-help-conservative-groups-n1270794
https://doi.org/10.1606/1044-3894.2014.95.36
https://doi.org/10.1606/1044-3894.2014.95.36
https://doi.org/10.1037/a0030102
https://doi.org/10.1037/a0030102

Cornel/ TEACHING ANTI-RACISM 293

Reducing implicit racial preferences: I. a comparative investigation of 17
interventions. Journal of Experimental Psychology, 143(4), 1765-1785.

Linder, C. (2015). Navigating guilt, shame, and fear of appearing racist: A conceptual
model of antiracist white feminist identity development. Journal of College Student
Development, 56(6), 535-550.

Lopez-Littleton, V., Blessett, B., & Burr, J. (2018). Advancing social justice and racial
equity in the public sector. Journal of Public Affairs Education, 24(4), 449-468.

Lueke, A., & Gibson, B. (2015). Mindfulness meditation reduces implicit age and race
bias: The role of reduced automaticity of responding. Social Psychological and
Personality Science, 6(3), 284-291.

Malott, K. M., Schaefle, S., Paone, T. R., Cates, J., & Haizlip, B. (2021). Strategies used
by whites to address their racism: Implications for autonomous white racial identities.
Journal of Multicultural Counseling and Development, 49, 137-151.

Maxwell, K., & Chesler, M. (2019). White student comfort and conflict in experiential
racial dialogues. Journal of Experiential Education, 42(3), 249-263.

Morris, K. A., & Ashburn-Nardo, L. A. (2010). The implicit association test as a class
assignment: Student affective and attitudinal reactions. Teaching of Psychology, 37,
63-68.

Nagda, B., & Zuniga, X. (2003). Fostering meaningful racial engagement through
intergroup dialogues. Group Processes & Intergroup Relations, 6(1), 111-128.

National Association of Black Social Workers. (2022). History.

National Association of Social Workers [NASW]. (2007). [nstitutional racism and the
social work profession: A call to action.

NASW. (2021a). Code of Ethics. https://www.socialworkers.org/About/Ethics/Code-of-
Ethics/Code-of-Ethics-English

NASW. (2021b, June). Undoing racism through social work: NASW report to the
profession on racial justice priorities and action.

Neel, R., & Shapiro, J. R. (2012). Is racial bias malleable? Whites’ lay theories of racial
bias predict divergent strategies for interracial interactions. Journal of Personality
and Social Psychology, 103(1), 101-120.

Nordstrom, A. H. (2015). The voices project: Reducing white students’ racism in
introduction to psychology. Teaching of Psychology, 42(1), 43-50.

Paone, T. R., Malott, K., & Barr, J. J. (2015). Assessing the impact of a race-based course
on counseling students: A quantitative study. Journal of Multicultural Counseling
and Development, 43, 206-220.

Project Implicit. (2011). Race IAT.



https://doi.org/10.1037/a0036260
https://doi.org/10.1037/a0036260
https://doi.org/10.1353/csd.2015.0057
https://doi.org/10.1353/csd.2015.0057
https://doi.org/10.1080/15236803.2018.1490546
https://doi.org/10.1080/15236803.2018.1490546
https://doi.org/10.1177/1948550614559651
https://doi.org/10.1177/1948550614559651
https://doi.org/10.1002/jmcd.12220
https://doi.org/10.1002/jmcd.12220
https://doi.org/10.1177/1053825919859916
https://doi.org/10.1177/1053825919859916
https://doi.org/10.1080/00986280903426019
https://doi.org/10.1080/00986280903426019
https://doi.org/10.1177/1368430203006001015
https://doi.org/10.1177/1368430203006001015
https://www.nabsw.org/page/History
https://www.socialworkers.org/LinkClick.aspx?fileticket=SWK1aR53FAk%3D&portalid=0
https://www.socialworkers.org/LinkClick.aspx?fileticket=SWK1aR53FAk%3D&portalid=0
https://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-Ethics-English
https://www.socialworkers.org/About/Ethics/Code-of-Ethics/Code-of-Ethics-English
https://www.socialworkers.org/LinkClick.aspx?fileticket=29AYH9qAdXc%3d&portalid=0
https://www.socialworkers.org/LinkClick.aspx?fileticket=29AYH9qAdXc%3d&portalid=0
https://doi.org/10.1037/a0028237
https://doi.org/10.1037/a0028237
https://doi.org/10.1177/0098628314562524
https://doi.org/10.1177/0098628314562524
https://doi.org/10.1002/jmcd.12015
https://doi.org/10.1002/jmcd.12015
https://implicit.harvard.edu/implicit/takeatest.html

ADVANCES IN SOCIAL WORK, Summer/Fall 2023, 23(2) 294

Robbins, C. K. (2016). White women, racial identity, and learning about racism in
graduate preparation programs. Journal of Student Affairs Research and Practice,
53(3), 256-268.

Safe Zone Project. (n.d.). Privilege for sale. The Safe Zone Project.

Singh, S. (2019). What do we know about the experiences and outcomes of anti-racist
social work education? An empirical case study evidencing contested engagement
and transformative learning. Social Work Education, 38(5), 631-653.

Stell, A. J., & Faresides, T. (2016). Brief loving-kindness meditation reduces racial bias,
mediated by positive other-regarding emotions. Motivation and Emotion, 40, 140-
147.

Stewart, M. (2020, November 17). Ethnic studies and racial justice courses become more
popular, benefiting all students. Insight Into Diversity.

Sue, D. W., Torino, G. C., Capodilupo, C. M., Rivera, D. P., & Lin, A. L. (2009). How
white faculty perceive and react to difficult dialogues on race. The Counseling
Psychologist, 37(8), 1090-1115.

Tarakali, V. (2006). Towards a psychology of unlearning racism: A case study of a
buddhist unlearning racism course for white people (Publication No. 3249808)
[Doctoral dissertation, California Institute of Integral Studies]. ProQuest
Dissertations & Theses Global.

Tascon, S. M., & Ife, J. (2020). Disrupting whiteness in social work. Routledge.

Todd, A. R., Bodenhausen, G. V., Richeson, J. A., & Galinsky A. D. (2011). Perspective-
taking combats automatic expressions of racial bias. Journal of Personality and
Social Psychology, 100(6), 1027-1042.

Yeager, K. A., & Bauer-Wu, S. (2013). Cultural humility: Essential foundation for
clinical researchers. Applied Nursing Research 26(4), 1-12.

Williams, A. A., Bryant, Z. & Carvell, C. (2019). Uncompensated emotional labor, racial
battle fatigue, and (in)civility in digital spaces. Sociology Compass 13(2), 1-12.

Wilson, B. L. (2020, June 8). I'm your black friend, but I won't educate you about
racism. That is on you. The Washington Post.

Author note: Address correspondence to Dr. Dennis Cornell, School of Social Work,
Indiana University Southeast, New Albany, IN, 47150. Email: dennis@antiracism4u.com



https://doi.org/10.1080/19496591.2016.1143834
https://doi.org/10.1080/19496591.2016.1143834
https://thesafezoneproject.com/activities/privilege-for-sale/
https://doi.org/10.1080/02615479.2019.1592148
https://doi.org/10.1080/02615479.2019.1592148
https://doi.org/10.1080/02615479.2019.1592148
https://doi.org/10.1007/s11031-015-9514-x
https://doi.org/10.1007/s11031-015-9514-x
https://www.insightintodiversity.com/ethnic-studies-and-racial-justice-courses-become-more-popular-benefiting-all-students/
https://www.insightintodiversity.com/ethnic-studies-and-racial-justice-courses-become-more-popular-benefiting-all-students/
https://doi.org/10.1177/0011000009340443
https://doi.org/10.1177/0011000009340443
https://doi.org/10.4324/9780429284182
https://doi.org/10.1037/a0022308
https://doi.org/10.1037/a0022308
https://doi.org/10.1016/j.apnr.2013.06.008
https://doi.org/10.1016/j.apnr.2013.06.008
https://doi.org/10.1111/soc4.12658
https://doi.org/10.1111/soc4.12658
https://www.washingtonpost.com/outlook/2020/06/08/black-friends-educate-racism/
https://www.washingtonpost.com/outlook/2020/06/08/black-friends-educate-racism/
mailto:alex.redcay@millersville

